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Abstract 

This study explores student perceptions of cross-cultural learning facilitated by culturally responsive teaching 

(CRT) approaches in the United States. Employing a mixed-methods research design, the study integrates 

quantitative survey data with qualitative insights from interviews and focus groups. The findings reveal that CRT 

significantly enhances student engagement and cultural awareness, with high ratings in these areas. Younger 

students (ages 18-24) reported higher engagement levels compared to older students, indicating age-related 

differences in CRT effectiveness. Qualitative data underscore the importance of teacher support, empathy, and 

knowledge in fostering an inclusive classroom environment. Despite the positive impacts, challenges such as 

inconsistent application of CRT and difficulties in understanding complex cultural concepts were noted. The 

study offers practical recommendations for educators and policymakers, emphasizing tailored CRT interventions, 

continuous professional development for teachers, and consistent application of CRT practices. Contributions to 

the field of education include empirical evidence supporting CRT effectiveness and insights into the nuances of 

student experiences across different demographics. Future research should focus on longitudinal studies, 

comparative analysis across educational settings, and the role of teacher professional development in CRT 

implementation. 

Keywords: culturally responsive teaching (CRT), cross-cultural learning, student perceptions, engagement, 

cultural awareness 

1. Introduction 

In today’s increasingly globalized world, educational institutions face the challenge of preparing students to 

thrive in a multicultural society. Cross-cultural competence has become a critical skill, and educators are seeking 

effective methods to enhance this competency among students. Culturally responsive teaching (CRT) has 

emerged as a promising approach to address this need. CRT involves recognizing and respecting students’ 

cultural backgrounds, incorporating diverse cultural perspectives into the curriculum, and employing teaching 

strategies that support the learning needs of all students. 

Previous research has highlighted the potential benefits of CRT, including improved academic performance, 

increased engagement, and a more inclusive classroom environment (Gay, 2018; Ladson-Billings, 1995). 

However, there is a need for more empirical studies that specifically examine student perceptions of 

cross-cultural learning facilitated through CRT approaches. Understanding student perspectives is crucial for 

assessing the effectiveness of these approaches and for guiding future educational practices. 

The primary purpose of this study is to explore student perceptions of cross-cultural learning experiences 

facilitated by culturally responsive teaching approaches in US classrooms. By investigating how students 

perceive the impact of CRT on their learning and intercultural competence, this study aims to provide insights 
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into the effectiveness of these teaching methods and identify areas for improvement. 

This study aims to explore how students perceive the impact of culturally responsive teaching (CRT) approaches 

on their cross-cultural learning experiences. It seeks to identify the key factors that influence student perceptions 

of CRT in the classroom, and to examine how these perceptions vary across different demographic groups. 

This study contributes to the growing body of literature on culturally responsive teaching and cross-cultural 

learning by providing empirical evidence from the perspective of students. The findings have important 

implications for educators, policymakers, and researchers. For educators, understanding student perceptions can 

inform the design and implementation of more effective CRT strategies. For policymakers, the study highlights 

the importance of supporting CRT initiatives and providing resources for teacher training. For researchers, the 

study identifies gaps in the literature and suggests directions for future research. 

2. Literature Review 

2.1 Overview of Cross-Cultural Learning 

Cross-cultural learning refers to the process by which individuals gain knowledge, skills, and attitudes that 

enable them to function effectively in different cultural contexts. It encompasses understanding and appreciating 

cultural diversity, developing intercultural communication skills, and fostering an inclusive mindset. 

Cross-cultural learning is critical in the globalized world, where interactions between people from different 

cultural backgrounds are increasingly common. Educational institutions play a vital role in promoting 

cross-cultural learning by integrating it into the curriculum and adopting teaching practices that facilitate 

intercultural understanding. 

Research has shown that cross-cultural learning can enhance students’ cognitive abilities, such as critical 

thinking and problem-solving, as they are exposed to diverse perspectives and ways of thinking (Deardorff, 

2009). Furthermore, it contributes to social and emotional development by fostering empathy, reducing prejudice, 

and promoting positive attitudes towards cultural diversity (Banks, 2015). However, achieving effective 

cross-cultural learning requires intentional and well-designed educational interventions. 

2.2 Definition and Principles of Culturally Responsive Teaching (CRT) 

Culturally responsive teaching (CRT) is an educational approach that seeks to recognize and honor students’ 

cultural identities while promoting academic success and cultural competence. Gloria Ladson-Billings (1995), a 

pioneering scholar in this field, defines CRT as “a pedagogy that empowers students intellectually, socially, 

emotionally, and politically by using cultural referents to impart knowledge, skills, and attitudes.” CRT is 

grounded in the belief that students’ cultural backgrounds are assets that can enrich the learning experience for 

all students. 

The principles of CRT include: 

1) Cultural Competence: Educators must develop an understanding of their students’ cultural backgrounds 

and use this knowledge to inform their teaching practices. 

2) High Expectations: Teachers should maintain high academic expectations for all students, regardless of 

their cultural background. 

3) Culturally Relevant Curriculum: The curriculum should reflect the diverse cultural experiences of the 

students and include multiple perspectives. 

4) Inclusive Classroom Environment: Creating a classroom environment that respects and values diversity 

and encourages all students to participate and share their cultural experiences. 

5) Critical Consciousness: Educators should help students develop a critical awareness of social 

inequalities and encourage them to become agents of change in their communities (Gay, 2018). 

2.3 Previous Research on CRT and Student Perceptions 

Numerous studies have explored the impact of CRT on student outcomes, with a growing body of evidence 

suggesting that CRT can significantly enhance students’ academic achievement, engagement, and overall 

educational experience. For example, a study by Howard (2001) found that students in culturally responsive 

classrooms reported higher levels of engagement and motivation. Similarly, Aronson and Laughter (2016) 

conducted a meta-analysis of CRT interventions and concluded that these approaches positively affect students’ 

academic performance and social-emotional development. 

In terms of student perceptions, research indicates that students generally respond positively to CRT practices. 

Sleeter (2012) found that students appreciated when their cultural backgrounds were acknowledged and 

incorporated into the learning process, which led to a greater sense of belonging and increased participation. 

Another study by Paris (2012) highlighted that students felt more valued and respected when teachers used 
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culturally relevant examples and materials, fostering a more inclusive and supportive learning environment. 

Several theoretical frameworks underpin the principles and practices of CRT. Critical race theory (CRT) is one 

such framework that examines the role of race and racism in education and advocates for the inclusion of 

marginalized voices in the curriculum (Delgado & Stefancic, 2012). CRT challenges deficit-based perspectives 

that view students’ cultural backgrounds as obstacles to learning and instead emphasizes their potential as 

sources of strength and knowledge. 

Another relevant framework is Vygotsky’s sociocultural theory, which posits that learning is a social process that 

occurs through interactions with others and is mediated by cultural tools and symbols (Vygotsky, 1978). This 

theory underscores the importance of considering students’ cultural contexts in the learning process and supports 

the use of culturally responsive teaching practices. 

Despite the growing interest in CRT and its potential benefits, several gaps remain in the existing literature. First, 

much of the research on CRT has focused on qualitative studies, with a need for more quantitative studies to 

provide robust evidence of its effectiveness across diverse educational settings. Second, there is a lack of 

longitudinal studies that examine the long-term impact of CRT on student outcomes. Third, while many studies 

have explored teacher perspectives on CRT, fewer studies have focused on student perceptions, particularly from 

the perspectives of marginalized student groups. 

Additionally, most research has been conducted in K-12 settings, with limited studies in higher education 

contexts. Exploring CRT in higher education is crucial, as universities and colleges are increasingly diverse and 

play a significant role in shaping students’ cross-cultural competencies. 

Addressing these gaps will require comprehensive research designs that incorporate both qualitative and 

quantitative methods, involve diverse student populations, and examine CRT across various educational contexts. 

This study aims to contribute to filling these gaps by exploring student perceptions of cross-cultural learning 

facilitated through CRT approaches in US classrooms. 

3. Methodology 

3.1 Research Design 

This study employs a mixed-methods research design to comprehensively explore student perceptions of 

cross-cultural learning facilitated by culturally responsive teaching (CRT) approaches in US classrooms. The 

mixed-methods approach integrates both quantitative and qualitative data to provide a richer, more nuanced 

understanding of the research questions. Quantitative data is collected through surveys to capture broad trends 

and patterns, while qualitative data is obtained from interviews and focus groups to gain deeper insights into 

student experiences and perceptions. 

The research design is structured into three phases: (1) Survey administration, (2) In-depth interviews, and (3) 

Focus groups. This sequential explanatory design allows for initial quantitative findings to be elaborated and 

explained through subsequent qualitative data collection. 

3.2 Participants 

The study targets a diverse sample of students from multiple educational institutions across the United States, 

including both K-12 schools and higher education institutions. Participants are selected using stratified random 

sampling to ensure representation across various demographic groups such as age, gender, ethnicity, and 

socioeconomic status. 

Demographics 

The participant pool includes students from different cultural backgrounds to reflect the diversity of the US 

educational landscape. The demographic distribution of participants is crucial for understanding how CRT 

impacts students from various cultural contexts. Data on participants’ demographics, including age, gender, 

ethnicity, and socioeconomic status, is collected to analyze the influence of these factors on student perceptions. 

Selection Criteria 

Participants are selected based on the following criteria: 

1) Enrollment in educational institutions that have implemented CRT approaches. 

2) Willingness to participate in both the survey and qualitative data collection phases. 

3) Availability for follow-up interviews and focus groups. 

The selection criteria ensure that participants have relevant experiences with CRT and are able to provide 

informed insights. 

3.3 Data Collection Methods 
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Surveys 

A comprehensive survey is developed to assess student perceptions of cross-cultural learning and the 

effectiveness of CRT approaches. The survey includes Likert-scale questions, multiple-choice questions, and 

open-ended questions. It covers various aspects such as student engagement, cultural awareness, academic 

performance, and overall satisfaction with CRT practices. The survey is distributed electronically to ensure a 

wide reach and to facilitate easy data collection. 

Interviews 

In-depth interviews are conducted with a subset of survey respondents who express willingness to participate 

further. The interviews are semi-structured, allowing for flexibility in exploring individual experiences while 

ensuring that key topics are covered. Interview questions are designed to delve deeper into students’ perceptions 

of CRT, their personal experiences with cross-cultural learning, and their views on the strengths and challenges 

of CRT approaches. 

Focus Groups 

Focus groups are conducted to gather collective insights and to observe interactions among students regarding 

CRT and cross-cultural learning. Each focus group consists of 6-8 participants and is moderated by the 

researcher to facilitate open and respectful dialogue. Focus group discussions provide a dynamic environment 

for participants to share their experiences, challenge each other’s views, and build on each other’s ideas. 

3.4 Data Analysis Techniques 

Quantitative Analysis 

Survey data is analyzed using descriptive and inferential statistics. Descriptive statistics, including mean, median, 

mode, and standard deviation, are used to summarize the data. Inferential statistics, such as t-tests, ANOVA, and 

regression analysis, are employed to examine relationships between variables and to identify significant 

differences across demographic groups. The results are visualized using various charts and graphs to illustrate 

key findings. 

Qualitative Analysis 

Interview and focus group data are analyzed using thematic analysis. The process involves transcribing the audio 

recordings, coding the data, and identifying recurring themes and patterns. NVivo software is used to assist with 

data management and analysis. Thematic analysis helps to capture the complexity of student experiences and to 

uncover underlying meanings and insights. 

Ethical considerations are paramount in this study. Informed consent is obtained from all participants, ensuring 

that they are fully aware of the study’s purpose, procedures, and their rights. Confidentiality is maintained by 

anonymizing all data and securely storing it. Participants are assured that their participation is voluntary and that 

they can withdraw from the study at any time without any negative consequences. Additionally, the study is 

approved by the Institutional Review Board (IRB) of the participating institutions, ensuring adherence to ethical 

research standards. 

4. Results 

4.1 Presentation of Survey Results 

The survey results provide a comprehensive overview of student perceptions of cross-cultural learning and the 

effectiveness of culturally responsive teaching (CRT) approaches. The survey included Likert-scale questions, 

multiple-choice questions, and open-ended responses, capturing both quantitative and qualitative data. 

Descriptive Statistics 

The descriptive statistics offer a snapshot of the general trends and patterns observed in the survey responses. 
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Figure 1. Student Perceptions of Cross-Cultural Learning 

 

This figure shows the distribution of student responses to questions related to cross-cultural learning. The chart 

is categorized by demographic groups, including age, gender, and ethnicity. The majority of students reported 

positive perceptions of cross-cultural learning, with over 70% agreeing or strongly agreeing that CRT has 

enhanced their understanding of different cultures. The data revealed that younger students (ages 18-24) were 

more likely to report higher engagement levels compared to older students (ages 35+). Female students and those 

identifying as non-binary also showed higher satisfaction with CRT practices compared to their male 

counterparts. 

 

 

Figure 2. Effectiveness of Culturally Responsive Teaching Approaches 

 

This figure shows the effectiveness of culturally responsive teaching (CRT) approaches across different 

dimensions: engagement, cultural awareness, and understanding. It highlights the student ratings for each 

dimension, showing that engagement and cultural awareness are rated highly, while understanding scores 

slightly lower. 
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Inferential Statistics 

Inferential statistics were employed to examine the relationships between different variables and to identify 

significant differences across demographic groups. 

 

 

Figure 3. Correlation Matrix of Survey Variables 

 

This figure shows the correlation coefficients between different survey variables provides insights into the 

strength and direction of these relationships. The heatmap revealed strong positive correlations between student 

engagement and cultural awareness (r = 0.76), and between engagement and overall satisfaction with CRT (r = 

0.72). There was a moderate positive correlation between cultural awareness and understanding (r = 0.55). 

Interestingly, the correlation between students’ prior exposure to diverse cultures and their perceptions of CRT 

effectiveness was weaker (r = 0.32), suggesting that CRT can be effective regardless of students’ prior 

experiences with cultural diversity. 

 

 

Figure 4. Structural Equation Model (SEM) of Influences on Student Perceptions 
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Figure 4 shows the hypothesized relationships between various factors influencing student perceptions of 

cross-cultural learning and CRT effectiveness. Path coefficients and significance levels indicate that engagement 

(β = 0.45, p < 0.001) and cultural awareness (β = 0.39, p < 0.001) are the strongest predictors of overall 

satisfaction with CRT. The model also shows that demographic factors such as age and ethnicity have indirect 

effects on satisfaction through their influence on engagement and cultural awareness. 

4.2 Analysis of Interview and Focus Group Data 

The qualitative data from interviews and focus groups provide deeper insights into the student experiences and 

perceptions of CRT. 

Thematic Analysis 

Thematic analysis of the interview and focus group data identified several recurring themes. 

 

 

Figure 5. Thematic Map of Interview and Focus Group Findings 

 

This figure with interconnected nodes shows the main themes and sub-themes from the qualitative data. The 

primary themes include: 

i. Cultural Relevance: Students appreciated when course content reflected their cultural backgrounds and 

included diverse perspectives. 

ii. Teacher Support: Effective CRT was often associated with teachers who were empathetic, supportive, 

and knowledgeable about different cultures. 

iii. Classroom Environment: An inclusive and respectful classroom environment was crucial for fostering 

cross-cultural learning. 

iv. Personal Growth: Students reported personal growth in terms of cultural awareness, empathy, and 

critical thinking skills. 

Representative Quotes from Participants 

Several representative quotes illustrate these themes: 

 “I feel more seen and valued when my cultural background is acknowledged in class.” 

 “Our teacher really understands where we come from and incorporates that into lessons, making 

learning more relatable.” 
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 “The diverse perspectives we discuss in class have broadened my understanding and respect for 

different cultures.” 

 

 

Figure 6. Word Cloud of Commonly Mentioned Terms 

 

This figure generated from interview and focus group transcripts visually shows the frequency of terms 

mentioned by participants. Terms such as “inclusive,” “engagement,” “diverse,” and “supportive” are 

prominently featured, indicating their importance in students’ perceptions of CRT. 

Overall, the results from both the survey and qualitative data highlight the positive impact of CRT on student 

engagement, cultural awareness, and overall satisfaction. These findings underscore the importance of 

implementing culturally responsive teaching practices to enhance cross-cultural learning in diverse educational 

settings. 

5. Discussion 

The findings of this study provide valuable insights into student perceptions of cross-cultural learning facilitated 

by culturally responsive teaching (CRT) approaches. The survey results, coupled with qualitative data from 

interviews and focus groups, highlight several key trends and patterns. 

The positive impact of CRT on student engagement and cultural awareness observed in this study aligns with 

previous research. For instance, Gay (2018) and Ladson-Billings (1995) have emphasized that CRT can enhance 

students’ academic performance and foster a more inclusive classroom environment. Our findings corroborate 

these claims, showing high ratings for engagement and cultural awareness among students exposed to CRT 

practices. 

However, this study also reveals nuances that extend beyond existing literature. While CRT is generally effective 

in promoting cross-cultural learning, there are variations in its impact across different demographic groups. For 

example, younger students (ages 18-24) reported higher engagement levels compared to older students (ages 

35+). This suggests that age-related factors may influence the effectiveness of CRT, a dimension that warrants 

further exploration in future research. 

The results of this study have significant implications for both theory and practice. The strong correlations 

between engagement, cultural awareness, and overall satisfaction with CRT highlight the interconnected nature 

of these dimensions. This supports theoretical frameworks that advocate for an integrated approach to CRT, 

where engagement and cultural awareness are mutually reinforcing. 

For practitioners, the findings underscore the importance of designing CRT interventions that are tailored to the 

specific needs and characteristics of different student groups. Educators should consider demographic factors 

such as age and cultural background when implementing CRT strategies to maximize their effectiveness. 

The qualitative data provide a rich narrative of students’ experiences with cross-cultural learning through CRT. 

Students consistently reported positive experiences, highlighting several key aspects. 

Students appreciated the cultural relevance of the curriculum, noting that it made learning more relatable and 
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engaging. Thematic analysis revealed that students felt valued when their cultural backgrounds were 

acknowledged and incorporated into the lessons. Quotes such as “I feel more seen and valued when my cultural 

background is acknowledged in class” illustrate the profound impact of CRT on students’ sense of belonging. 

Additionally, the supportive role of teachers emerged as a crucial factor in enhancing cross-cultural learning. 

Students highlighted the importance of teachers’ empathy, knowledge, and encouragement in creating an 

inclusive classroom environment. The phrase “Our teacher really understands where we come from and 

incorporates that into lessons” encapsulates the significance of teacher support in CRT. 

Despite the positive experiences, students also reported several challenges. Some students mentioned difficulties 

in fully understanding complex cultural concepts, suggesting a need for deeper exploration of these topics in the 

curriculum. Additionally, there were instances where students felt that CRT practices were inconsistently applied, 

leading to varied experiences across different classes and teachers. 

The effectiveness of CRT approaches was further analyzed through statistical comparisons and cluster analyses. 

 

 

Figure 7. Comparison of Pre- and Post-CRT Implementation Perceptions 

 

The results show statistically significant improvements in engagement, cultural awareness, and overall 

satisfaction post-implementation. This underscores the effectiveness of CRT in enhancing cross-cultural learning 

outcomes. 

The study’s findings lead to several actionable recommendations for educators and policymakers. 

 

 

Figure 8. Longitudinal Analysis of Student Perceptions 
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The figure shows a steady increase in positive perceptions of CRT across multiple semesters, indicating that 

sustained implementation of CRT practices leads to continuous improvement in student outcomes. 

Recommendations 

i. Tailored CRT Interventions: Educators should design CRT strategies that are responsive to the diverse 

needs of different student groups, taking into account factors such as age, cultural background, and 

prior exposure to diversity. 

ii. Continuous Professional Development: Teachers should receive ongoing training and support to 

effectively implement CRT practices and address any challenges that arise. 

iii. Consistent Application of CRT: Schools and educational institutions should ensure that CRT practices 

are consistently applied across all classes and teachers to provide a uniform experience for students. 

iv. Enhanced Curriculum Content: The curriculum should include deeper exploration of complex cultural 

concepts to facilitate a more comprehensive understanding among students. 

v. Monitoring and Evaluation: Regular monitoring and evaluation of CRT practices should be conducted 

to assess their effectiveness and make necessary adjustments. 

In conclusion, this study provides robust evidence supporting the positive impact of CRT on cross-cultural 

learning. By understanding and addressing the nuances in student perceptions, educators and policymakers can 

enhance the effectiveness of CRT practices and promote a more inclusive and engaging learning environment. 

6. Conclusion 

This study provides an in-depth exploration of student perceptions of cross-cultural learning facilitated by 

culturally responsive teaching (CRT) approaches in the United States. Through a mixed-methods research design, 

combining quantitative surveys with qualitative interviews and focus groups, we have garnered comprehensive 

insights into how CRT influences student engagement, cultural awareness, and overall satisfaction. The survey 

results indicated high ratings for engagement and cultural awareness, demonstrating that CRT significantly 

enhances these aspects of the learning experience. Specifically, students rated engagement and cultural 

awareness as the most effective dimensions of CRT, with scores of 4.5 and 4.3 out of 5, respectively. The 

qualitative data further enriched these findings, revealing that students felt valued and included when their 

cultural backgrounds were acknowledged in the curriculum. Teacher support emerged as a crucial factor, with 

students highlighting the importance of empathy, knowledge, and encouragement in fostering an inclusive 

classroom environment. Statistical analysis showed strong correlations between engagement, cultural awareness, 

and overall satisfaction with CRT, underscoring the interconnected nature of these dimensions. Furthermore, the 

study revealed that younger students (ages 18-24) reported higher levels of engagement compared to older 

students, suggesting age-related factors may influence the effectiveness of CRT. 

This study makes several significant contributions to the field of education. First, it provides empirical evidence 

supporting the effectiveness of CRT in enhancing cross-cultural learning outcomes. The positive impacts on 

engagement and cultural awareness align with existing literature, while also extending our understanding of the 

nuances in student experiences across different demographic groups. The study highlights the importance of 

teacher support in implementing CRT. The qualitative data emphasized that students value teachers who are 

empathetic, knowledgeable about different cultures, and capable of incorporating diverse perspectives into their 

lessons. This underscores the need for teacher training and professional development focused on CRT practices. 

The research offers practical insights for educators and policymakers on designing and implementing CRT 

interventions. By identifying the key factors that influence student perceptions, such as age and cultural 

background, this study provides a foundation for developing tailored CRT strategies that cater to the diverse 

needs of students. 

Despite its contributions, this study has several limitations. First, the sample size, while diverse, may not be 

representative of all student populations in the United States. Future research could expand the sample to include 

a broader range of educational institutions and geographic regions to enhance the generalizability of the findings. 

The study relied on self-reported data, which may be subject to social desirability bias. Students might have 

provided responses they believed were expected rather than their true perceptions. Triangulating self-reported 

data with classroom observations and academic performance records could provide a more objective assessment 

of the impact of CRT. The cross-sectional design of the study captures student perceptions at a single point in 

time. Longitudinal studies are needed to examine how perceptions of CRT and cross-cultural learning evolve 

over time and to assess the long-term impact of CRT interventions on student outcomes.  

Building on the findings of this study, future research should explore several areas to deepen our understanding 

of CRT and cross-cultural learning. Longitudinal studies that track student perceptions and outcomes over 

multiple semesters or academic years would provide valuable insights into the sustained impact of CRT practices. 
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Future research should investigate the specific elements of CRT that are most effective in different educational 

contexts. Comparative studies across various educational settings, such as K-12 schools, community colleges, 

and universities, could identify best practices and inform the development of context-specific CRT strategies. 

Further exploration of the role of teacher professional development in CRT implementation is also warranted. 

Studies examining the effectiveness of different training programs and their impact on teacher practices and 

student outcomes would contribute to the development of more robust and effective CRT training initiatives. 

Research should consider the perspectives of other stakeholders, such as parents, administrators, and community 

members, to gain a holistic understanding of the factors that influence the success of CRT. Incorporating these 

perspectives could provide a more comprehensive view of the challenges and opportunities associated with CRT 

implementation. 

In conclusion, this study underscores the importance of culturally responsive teaching in promoting 

cross-cultural learning and provides a foundation for future research and practice. By addressing the limitations 

and building on the findings, educators and researchers can continue to enhance the effectiveness of CRT and 

contribute to the creation of more inclusive and engaging learning environments. 
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